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CHAPTER I
INTRODUCTION
Statement of the Problem
In the swirl of social change which threatens at the
present to engulf mankind, education must strive with double
diligence to keep both its balance and its sense of direc
tion.1

Recently the Navasota public schools have striven to

break away from the traditional plan of requirements for
graduation based altogether upon the college entrance demands,
and have offered a general or non-college course for gradua
tion to prepare those students who are not going to college
for doing better work in the field they choose.
The curriculum committee has made many gestures toward
offering other courses along specific lines of study that
lead to a certificate of graduation or to a high school di
ploma.

Researchers have advanced the idea that when persons

delve into the study of social and economic influences on in
dividuals they emerge with the feeling that there have been
very definite epochs in the evolution of the communities.
The effects of social and economic influences on Negro high
school students deserve extensive investigation.
1. Studebaker, John W«, and others. Social Change and
Education. Thirteenth Year Book, Department of Superintend
ence, p. 9.

2
As an outgrowth of the school program, the writer chose
to study the effects of social and economic influences on
Negro high school students in Navasota from 19^5 - 1950 and
to determine, if possible, the extent to which failures and
withdrawals can be traced to economic factors. The investi
gation is further designed to compare the records of gradu
ates and non-graduates from various socio-economic levels
and to ascertain what influences, if any, the community ex
erts upon these individuals.
The following major assumptions were drawn:
1. The majority of the Navasota graduates fail
to return to the community because of social
and economic influences.
2. Economic conditions cause more withdrawals
than any other factor.
3. Most failures can be traced to economic
factors.
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THEORETICAL STATEMENTS AND RESEARCHES
OF OTHER SCHOLARS
A careful and thorough search through the literature in
the field revealed that numerous studies and theoretical sta
tements have been made concerning social and economic influ
ences on individuals. It has been shown that many factors
influence failures and withdrawals among high school stu
dents. Recent studies have given evidence that the most in
fluential factors can be so directed that many conditions of
individuals may be greatly improved. It is hoped that the
findings from these related studies will help give a clearer
understanding of the facts presented in the present study.
In a study conducted by Weighing it was found that fail
ure was a major cause of withdrawal of high school students.
His study revealed that 7 per cent of high school students
failed in one or more courses. He further indicated that 20
per cent of the students in the Central High School withdrew
because of meager economic circumstances.1
Clark's study indicated that intelligence above average
is required for success in academic courses. Persons with
average intelligence have one chance in five to graduate as
compared with one chance in ten with students of poor eco
nomic status.^
1. Weighing, Lydia M. "Why Students Leave High School."
P. 87.
2. Clark, Harold Florian. "Life Earnings in Selected
Occupations in the United States."

b
Cooper examined a mass of interrelated data bearing
upon the home, school and community life of the withdrawals
in an attempt to determine probable causes of drop outs*

He

found that economic conditions and illness were contributing
factors along with too many outside interests, work after
school, lack of sufficient study and no desire for an educa
tion. He concluded that there was a vast difference in the
attitudes of the withdrawals and of the graduates.1
Coon studied the influences of home environment, school
life and the community on one hundred fifty (150) graduates
and on an equal number of withdrawals of the Maple Heights
High School*

The study indicated that there was a deficit

of native ability. The greatest factor was the poor economic
status of families which caused most of the withdrawals*2
De Weis interviewed one hundred sixty-eight (168) high
school drop outs in Fort Worth, Texas and discovered that
about one fourth of the withdrawals could be attributed to
internal factors, such as a dislike for certain teachers as
well as for certain required subjects. Three-fourths of the
drop outs gave outside factors as reasons for withdrawing,
such as, preference for work, ill health, and marriage.3
1* Cooper, John Russell, A Study of Pupil Withdrawals 4a
Ten Secondary Schools of Floyd Knoll. Lettcher and Pike Coun
ties. p.
2. Coon. Wilber Dewey. The Determination of Causes of
Elimination in Maple Heights High Schools Through 4 Compara
tive Study of the Graduates and Withdrawals. p. 33*
3. De Weis, 0. W., High School Elimination in Fort Worth.
Texas, p. 61.
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Paprarozzi found that pupils leave high school to go to
work because of economic necessity, lack of interest, and
lack of enthusiasm toward secondary education. He recommends
evening high school classes and perhaps a revision of the
curriculum in order to adequately meet the children's needs
and interests.
Odel believes that the age of a person entering high
school has some bearing on his success. From a study of the
marks of two hundred (200) students who attended high school,
he found that as age increased the marks earned by the older
students decreased. The younger students tended to make the
highest marks. This was attributed to the fact that the
older the students were the more concerned they became about
their social and economic adjustments and the less they were
concerned about academic achievement.2
Douglas states that there is a close relationship between
the size of the high school and college success. The Zero
order coefficient of correlation between the size of the high
school from which students graduated and college success was
no greater than .M). An examination of scatter diagrams in
the study indicated that the students from schools of less
1. Papararozzi, Frank A., 4 Study of Pupil Elimination
in Garfield High School, p. 71#
2. Odell, Charles W., The Effect of Early Entrance Upon
High School Success. 38 Year Book.
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than four teachers don't do quite so well as those from
large high schools, but the difference is less than .25 of
a grade point and the overlapping is great, almost as manyoutstanding students come from small schools as from large
schools.-*Attempts have been made from time to time to determine
whether or not boys and girls leave school as soon as the
compulsory attendance law releases them or whether they are
forced to withdraw because of social and economic reasons.
An extensive study of this problem as it affects high school
students was made by Counts from data collected on sixteen
hundred (1600) students in Bridgeport, Mount Vernon, St.
Louis and Seattle. He showed that in 1922 the public school
was patronized largely by those in comfortable economic cir
cumstances and who, from the standpoint of occupations, were
listed among the professional, proprietors, commercial ser
vice, managerial and clerical service. The laboring classes
were so poorly represented as to warrant the statement that
they had hardly begun to think in terms of secondary educa
tion.2
Counts further stated that not only did the children of
the more favored social and economic classes attend school in
largest numbers but also that they were more likely to remain
until graduation from high school.
1. Douglas, Harl R., Worth Central Association Quarterly.
2. Counts, G. S., The Selective Character of American
Secondary Education, p. 13^»
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The son or daughter of a professional man was approxima
tely five times as likely to complete high school as the son
or daughter of a laborer#
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PROCEDURE
This study, inquiring into the effects of social and
economic influences on Negro high school students in Navasota, was an outgrowth of a school program. The Navasota
Independent School District is composed of one Negro high
school, the students of which are located in various com
munities. Definite boundaries have been established, be
yond which no resident student may attend without transfers.
These special transfers are issued through the office of the
superintendent of schools on the basis of transportation,
convenience and other valid reasons. The general practice
has been conservative.
According to Elliot and Merrill individuals who do not
fit into the environment of the community usually move into
another community more suited to their financial or social
demands. This procedure tends to make for homogeneous group
ing in the communities.-1The data used in this study were obtained from the per
manent records, individual test records, census files, cumu
lative attendance records and interviews, questionnaires and
personal letters. This information selected pertains pri
marily to the senior high school records of students from
19^5-1950, the intelligence quotients being the only test
records of students used that were given prior to the stu
dent*s entry into senior high school.
1. Elliot, Mabel A. and Merrill, Francis E., Social Dis
organization, p. 5
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This study includes one hundred and sixty-eight (168) gradua
tes and twenty-eight (28) withdrawals from 19^5-1950. Stand
ardized cooperative tests are given once each semester to stu
dents in the second half of each grade subject. Under this
plan the student takes these tests once a year. Rarely have
cooperative tests been used in determining school marks.
Some of these tests have been graded and scored by teachers
while others have been machine scored. The recording of these
scores has been made on permanent test record cards generally
by student office assistants. All of the cooperative tests
have not been given to each member of the graduating classes
as some students entered senior high school in Navasota after
having completed one or more years of study in another school
system where such tests were not administered. These students
therefore, have cooperative test records for only the number
of years spent in the Navasota Public School. This will ac
count for the discrepancies in the total number of test re
sults tabulated in this study.
The same limitations apply to the Otis Intelligence
tests. These tests are given twice a year in the elementary
department and in junior high school, as well as in senior
high school. For example, this test is given to the high
ninth grade English students of the senior high school semi
annually; but if students enter the Navasota high school in
their tenth year, they will have missed the opportunity of
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taking the intelligence test#

In some instances special

tests are given when the teachers especially wish to know a
student's I# Q# and a test has not been administered previ
ously; otherwise many graduates complete their high school
credits without having taken either the intelligence test or
the several cooperative tests#
Many errors have been noted in percentile ranking, which
were attributed to hasty calculations and carlessness on the
part of individuals scoring the tests#
test results were also noted frequently#

Errors in recording
It is obvious, then,

that these inconsistencies must be taken into consideration
when estimating the validity of the conclusions drawn.
In determining the socio-economic status of the communi
ties, many conclusions, due to a deficiency of definite infor
mation, have been based on the opinion of men and women most
familiar with those factors# Particularly has this been true
in arriving at the average cost of homes and the average cost
of rent in the communities#
The specific terms used throughout this study have been
defined as follows: "Community" refers to a body of people
living in the same place under the same laws and under simi
lar conditions. "Economic influence" as used in the study
concerns itself with the management of finance, sources of
income, its expenditures and the development of natural re
sources in order to satisfy human needs# "Social influence"
pertains to that which is spent, received and enjoyed in the
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presence of friends and equals especially for conspicious
consumption*
Society in Navasota, as in many small towns, has been
stratified in terms of economic status*

Communities harbor

ing specific groups of society, have been built within the
town*

The financial demands on the occupants of these com

munities, together with their limitations, have greatly
made for social and economic uniformity*

The school here

after will be referred to as George Washington Carver and
the communities as Roans Prairie and Navasota, the former
which includes Shiro and Anderson while the latter includes
Plantersville and Stoneham.
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FINDINGS AND DISCUSSION
One of the most challenging responsibilities which
high school teachers face today is that of strengthening
and improving the social and economic status of their
pupils. No attempt at improving conditions can eliminate
the basic consideration which must be given to social and
economic influences as they relate to education.

It is

generally believed that teachers as a group need to know
more about the individuals whom they teach, if they are
going to be of assistance in attaining higher standards of
living through education.
"In order to meet the needs of families in communities,
teachers must know and understand these needs, and this
knowledge and understanding must be translated into action
through an intelligently planned and consistent program.Ml
Much must be done in securing factual data, analyzing
and interpreting it, before the average teacher can develop
an attitude of continuous watchfulness of what is going on
in the lives of pupils and gain flexibility in changing pro
grams, and bringing out problems to meet the needs in any
situation.
This study is based on information secured from perma
nent records, individual test records, census files, inter
views, questionnaires and personal letters. G. W. Carver
1. Stevenson, Phillip M. Education Meets Needs, State
Board for Vocational Education, Austin, Texas, 19+5, P* *+•
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High School is located about one mile southwest of the busi
ness district of Navasota at the junction of Highways 6 and
105#

The building stands approximately twenty yards off the

road on a three acre site between the highway and the Mis
souri Pacific Railway line. The lawn is partially land
scaped and sodded with San Augustine grass. The football
field, track and playgrounds are situated southeast of the
building.
The cost of constructing and the equipment of Carver
have been in keeping with the general economic status of the
community as may be seen in Table I.
TABLE I
Cost of School Buildings-'Site

Contributed by Malcolm Camp

Buildings

$390,000.00

Equipment

5,628.00

Total

$395,628.00

The gymnasium, erected in 19*f8, is a frame structure
constructed on a modernistic design and will accommodate a
maximum of one thousand (1,000) individuals•
1. George Washington Carver High School0 School Records,
Navasota, Texas.

l*f

The Shiro community is composed of Roans Prairie and
several sub-divisions catering to home owners of average in
come; of these developments Roans Prairie is made up of more
of the expensive and fewer of the less expensive homes.1
Roans Prairie homes range from two thousand dollars
($2000.00) to four thousand dollars ($^000.00). The major
ity of the homes cost approximately two thousand dollars
($2000.00) and those costing more and less being approxi
mately equal.
Roans Prairie is a neighborhood of homes pro
tected by its size, shape, surroundings, carefully
constructed and laws rigidly enforced. It is ac
claimed Navasota's most desirable place to live bymany families whose homes line its streets. Prices
of homes and home sites are reasonable. The pro
ject is planned and developed as a community of
homes in which the neighborhood bond is cultural
rather than financial.
Adjacent conveniences, shopping centers, chur
ches, and parks add to its permanent value.2
Houses in Roans Prairie rent for from fifteen dollars
($15.00) to thirty-five dollars ($35*00) per month while
those in other sub-divisions will rent for ten dollars ($10.00)
to twenty dollars ($20.00) per month. Thirty (30) homes are
owned in this community and fifty (50) are rented by parents
of Carver students.

1. A Davis Realty Company Estimates. 1950, p. 10.
2. Our Homes Magazine. May (1951) P« 3*
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Occupational earnings of parents of the graduates and
withdrawals of Roans Prairie community for 19^5-1950 were
taken from the census records and questionnaires which are
indicated in Table II.
TABLE II
Occupational Earnings of Parents

Occupation

Salary per Yr.

Graduates

Withdrawals

Ministry

$ 980.00

3

Teaching

1800.00

5

Seamstress

1200.00

3

Brick Mason

3000.00

1

Auto Mechanics

2000.00

If

Clerical Work

1000.00

2

Skilled labor

1000.00

8

Semi-skilled
labor

600.00

12

Unskilled labor

*f80.00

3^

8

1200.00

96

18

Farming

(Approx.)

The yearly occupational earnings of the parents of all
the students were relatively low.

Information received on

the questionnaire forms revealed that thirty-four (31*) of the
students1 parents were unskilled laborers and received less
than five hundred dollars ($^00.00) per year. It is of
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interest to note that of the 28 withdrawals, 8 occured in
the $500.00 income range and 2 in the $600.00 range. The
other 18 occured in the farming group, approximate income
$1200.00. Except for the farming group, no withdrawals oc
curred in occupational groups grossing more than $1000.00
per year. Two students whose parents were semi-skilled la
borers were also forced to withdraw because of economic
pressure. Practically all students whose parents were in
the higher income bracket remained in school until gradua
tion.
The Navasota community, as revealed by the survey, is
a residential farm district in which the cost of'homes
ranges from nine hundred ($900.00) to four thousand dollars
($lf000.00). The majority of the homes are owned as only
about twenty (20) per cent of the homes are rented.
The educational background of the students1 parents is
a definite influence on the possibility of the students* re
maining in school. Students whose parents are themselves
more highly trained are more likely to remain in school
until graduation. The extent of such training on the part
of the parent usually has direct bearing on the economic
status of the family which affects withdrawals in many in
stances.
Information pertaining to the mental ability, school
marks and cooperative test results have been arranged in tab
les, Tables III, IV, V and VI give the data necessary for
finding the mean score and for fitting the information into
histograms.
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TABLE III
Data for Histogram of Intelligence
Quotient Distribution in Navasota
fd

SCORES
136-H+O
131-135

2

126-130
121-12?
116-120

1

111-115

10

106-110

101-105
96-100
91- 95

86- 90

81- 85
76- 80

71- 75
TOTAL

5

I

13
2
1

N92

£
18

M — 113.5 + ( -89 ) .
( 92 )
M = 113.5 + (-^.835)

t 3
2

M = A. M. 4- ( £fd ) /* \
( N )

M = 113.5 + i .967 )(5)
-1
-2

2

10
12

-7
-8

Mean
108.7

•13
•16

•16

M e 113.5 -t (-1+.81+)
M = 113.5 ^

-50

M=

-11+

M = 108.7

-18

-16

-89

£ fd

108.66
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Diagram I
Histogram of Intelligence Quotient
Distribution in the Navasota Community
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TABLE IV
Data for Histogram of Intelligence
Quotient Distribution in Roans Prairie

SCORES

f

d

fd

131-135
126-130
121-125
116-120
111-115
106-110

1
2
3
5
8
10

6
5

3
2
1

6
10
12
15
16
10

101-105

12

0

0

96-100
91- 95
86- 90
81- 85
76- 80
71- 75
66- 70

11
10
5
2
3
2
1

61- 65

TOTAL

1

(N) 76

b

-1
-11
-2
-20
-3
-15
-if
- 8
-5
-15
-6
-12
-7-7
-8-8

Mean
100.7

-27
Zfd

M = A. M. + ^Efd j i
M = 102.5+^-27 j 5
M = 102.5+(-.355)
M = 102.5+ (1.775)
M « 102.5 + (1.8)
M - 102.5+ 1.8
M = 100.7

5
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Diagram II
Histogram of Intelligence Quotient
Distribution in Roans Prairie
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TABLE V
Data for Histogram of Average School Mark Distri
bution of Social Studies in Navasota Community (1)

SCORES

f

d

fd

97-100
93- 96
89- 92
85- 88
81- 8*f
77- 80
73- 76
69- 72
65- 68
61- 6b
57- 60
53- 56

1
3
3
6
13
20
17
12
8

5

5
12
9
12
13
0
-17

TOTAL

92 (N)

b

3
2

b

3
2
1
0
-1
-2
-3
-if
-5
—6

-16
-15
-12

Mean
79.5

-57
Efd

-2b
-2b

M

—

A. M.

M

-

79

M s 79
M

Z 79

M

—

79.5

* (T)'
(-.619) OO
•+•(-2.5)

Diagram III
Histogram of Average School Mark Distribution
of Social Studies in Navasota Community
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23
TABLE VI
Data for Histogram of Average School Mark Distri
bution of Social Studies in Roans Prairie

SCORES

fd

97-100

b

85- 88
81- 8^77- 80

I

12
18

73- 76

10

69- 72
65- 68

1

53- 56

2

93- 96
89- 92

61- 6*f
57- 60
TOTAL

2b

2

6

3
5

10

3

2

1

20

M = A. M. + (frfd)
(fcfd

18

M

75

M

75

M

75 '

M

78.6

2b
2b

-1

-1

-2

•12

-5

•10

76 (N) Mean
78.6

• 9

-20

68
(£fd)

r n
(68)

1
h

(TO *

'

(.89!+) ^
3.6

2b
Diagram IV
Histogram of Average School Mark Distribution
of Social Studies in Roans Prairie
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The most impressive results of the findings of this study are
as follows:
1* The intelligence quotients and average school marks
of the graduates of Navasota were both substantially
higher than were those of the graduates of Roans
Prairie.
2. The intelligence quotients of the two groups were
practically the same.
3. Most withdrawals in the communities were attributed
to social and economic factors.
*+• The results of cooperative tests with the school
marks made on their respective subjects showed a wide
variation.
Navasota was high on two tests whereas Roans Prairie was
high on one, and the two ranked even on another series of
test scores. These data indicated that slightly higher cor
relation probably existed between the school marks and the
standardized test results in Navasota than Roans Prairie.
The conditions that exist in the schools in Navasota are
to a degree representative of the conditions that exist in the
home life of the community as has been found to be the case in
numerous other communities.^
1. McClure, Worth, "Education of Children," Social Change
and Education. Thirteenth Year Book, Department of Superintend
ence, p. 213.
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In referring to the effect of the home and community
upon the activities of schools in general, McClure says:
In order to understand American education one
must keep in mind its distinctly popular and local
origin, unplanned by any individual or group and
inevitably responsive to the evolving ideas and as
pirations of thousands of farflung local communities.
What the people value most in life. American schools
reflect.!
The conditions that exist in the school used in this
study may be largely a reflection of the influence of the
home and community.
The ages of students of Navasota and of Roans Prairie
at the time of graduation have been compiled in Table VII.
TABLE VII
AGE DISTRIBUTION OF GRADUATES
AGES

NAVASOTA

15
16
17
18
19
20
21
22
23

1
8
28
29
12
9
if
0
1

2
9
18
20
6
8
7
lf
2

Number of students.

92

76

Percent of students under
seventeen years of age:

10

l^f

Average age of graduates:

18.0

18

1. Ibid

ROANS PRAIRIE

_%
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The results show that the students of Navasota grad
uated at a slightly earlier age than did the students of
Roans Prairie#

The average age of Navasota graduates was

18, whereas it was l8.*f for the Roans Prairie graduates#
The percentage of students from Navasota under seventeen
years of age at the time of graduation was approximately
ten (10) per cent as compared with the fourteen (l1*) per
cent from Roans Prairie#
A similar study of Pennsylvania High School seniors
made by the Carnegie Foundation shows the average age of
graduation to be eighteen years and one month, with thir
teen (13) per cent of the students under seventeen years of
age.l

In view of the fact that both the Pennsylvania schools

and those of Navasota, here being studied, include the twelve
grades in the system implies that the results obtained in the
present study compare favorably with those obtained in the
Carnegie study#

The average age of the Roans Prairie students

is slightly higher than those of Navasota#
Records revealed that of the one hundred sixty-eight
(168) students who graduated during the period 19^5-50 from
George Washington Carver High School, fifty-four (5*0 failed
in one or more subjects during the last four years in high
school.
1. Learned, William S., and others. The Student and
His Knowledge. p. 133-135®
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According to Clara M. Brown, the teacher's grade is us
ually a composite of the evaluations of progress toward ob
jectives that deal with such factors as interest, skill at
titude, ability and appreciation.
"School marks become increasingly meaningful as
teachers recognize that they should not be regarded as
rewards or punishments, but would supply the most ac
curate evidence possible of the student's achievement.
Even today, crude and inadequate as marks are in indi
cating the extent to which pupils have achieved the im
portant outcomes sought in education, high school marks
nevertheless represent the best single criterion for
predicting higher attainment in colleges; they are of
definite value in educational as well as vocational
guidance, and they are given serious consideration by
many employers in selecting candidates for positions.1,1
Earl J. McGrath, U. S. Commissioner of Education dis
cussed the problem of high school drop outs and revealed the
following:

Boys and girls leave secondary schools in great

numbers before graduation which is symptomatic of curricular
and other factors related to pupil adjustment. Early school
leaving results, at least in part, from curricula which fail
to provide sufficient flexibility and adaptability required
by the needs, abilities, and interests of all youth.
Although general agreement is developing with regard to
curriculum principles and theory, there is a considerable
lag between curriculum principles and their application. This
lag is believed to be responsible for a large proportion of
early school leavers.
1. 3rown, Clara M. Evaluation and Investigation in
Home Economics, 19^1? P» 17-13.
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According to McGrath, it is generally believed that if
the following principles are incorporated into curriculum
planning and practice by individual schools, their obser
vance will aid in reducing the number of school leavers by
making school experiences so worthwhile that all youth will
want to remain in school.
1. The primary purpose of the secondary school is to
continue the general education of all youth.
2. The secondary school has the responsibility for pro
viding education so that each student's program
shall be balanced in terms of general and special ed
ucation in line with his individual needs and abili
ties.
3. Learning experiences should be provided in many dif
ferent forms (within the school and out) so that
progress is possible in terms of each individual's
needs, abilities, and interests. Such experiences
should be provided in other ways than by adding to
the number of courses.
Curriculum planning and the development of teaching
procedures in each school should be based on under
standing and knowledge of the community in which the
pupils live.
5. Teachers and administrators should be encouraged to
be always alert to the necessity for curriculum modi
fication in terms of the changing needs of pupils and
community.
6. School organization and curriculum practices should
discourage rather than encourage social stratifica
tion.
7. The emphasis in teaching and learning should be on
effective community living and adjustment rather than
on the contents of books.
8. Increased opportunity should be provided for school
experiences which require "doing" and the demonstra
tion of performance in real life situations.
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9. Standards of achievement should be in terms of be
havior and individual ability to learn rather than
in terms of the mastery of subject matter.
10. Evaluation of student progress should be made on
the basis of modified behavior, and teachers should
seek meaningful ways of reporting student progress.
11. With individual achievement the basis of progress
and evaluation, students will be able to progress
from grade to grade with a minimum of repetition
and failure.
12. More instructional materials must be adapted to the
ability and maturity of students using them.
13. The relationship between teacher and students is
particularly important. Each student needs to feel
that at least one teacher knows him well, and is in
terested in him as an individual. Teachers should
be selected for their ability to make a contribution
to students rather than solely on the basis of their
competency in a subject field.
I1*. Administrative procedures should be devised so that
data and information on individuals and groups are
made available to teachers, so that they can be used
in individualizing instruction.
15» Opportunities should be provided pupils for the re
alistic consideration of vocational interests and for
the special education required in advancing them.
16. Specialized vocational training should be deferred as
long as possible so that it may come just prior to
the student's leaving or graduating from school and
actual employment.
17. The general education which is needed by all students
as citizens, homernakers, and workers should begin
sufficiently early in the secondary school so that
it will reach all students before compulsory attend
ance laws permit them to leave.
18. Curriculum planning should be done by teachers and
other school workers who are responsible for imple
menting and carrying out plans.
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19. Curriculum planning and teaching procedures should
be based on the increasing quantity of research on
how children learn,
20, Increased attention should be directed to inform
parents as well as students of what the schools are
attempting to do.l
There are two curricula offered in the George Washing
ton Carver High School that lead to graduation: General
and Liberal-Arts, The Liberal-Arts Curriculum is primarily
based upon the requirements for college entrance, while the
General Course does not require, algebra, plane geometry,
or foreign language, and is designed for those not planning
on college entrance.
Approximately ninety (90) per cent of Roans Prairie
students pursued Liberal-Arts Courses with approximately
eighteen (18) per cent of the graduates applying for college
entrance, whereas Navasota had approximately ninety-two (92)
per cent taking this curriculum with about sixty-five (65)
per cent applying for entrance into college.
There was a noticeable difference in the attendance
reports between the two communities as may be seen in Table
VIII.

1. McGrath, Earl J, Problems of Drop Outs. 19*+8, p. 12.
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TABLE VII
ATTENDANCE RECORDS

FACTORS
Per cent of attend
ance in senior year

NAVASOTA
90

SCHOOIS
ROANS PRAIRIE
78

This study revealed that most students who withdrew
were students from homes of poor and moderate circumstances.
On the average, the lower the economic status, the sooner
the student tended to leave school. Those who need what
the school might offer because of their circumscribed home
background and their limited ability to learn directly from
academic experience, are the least likely at the present
time to receive that experience.
Both boys and girls showed a great deal of interest in
social activities, but girls were apparently more interested
in dancing at all times than boys and developed the interest
earlier.

Most of the girls showed great interest in adorn

ment at all times.

The majority of the youth were intense

ly interested in money, health, personal attractiveness and
success, in the order named. The distribution of youth
attitude seemed to be quite similar to those of the adult
population of the community: many were interested in news
papers, magazines, books, comic strips, listening to the
radio, gum chewing, riding in automobiles, going to the movies
and smoking.
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There was seemingly increased interest in driving an
automobile-, basketball, football, and gymnastics. The in
terest had a tendency to lag in writing letters, swimming,
and going to Sunday School. The most popular activities
were football, basketball, driving automobiles, bicycling
and movies.

Most students who were interviewed revealed a

preference for athletics among school activities, literary
and musical activities came next with dramatics following.
Many sex differences in reading interests were apparent.
A high percentage of boys said that they read books on
travel, adventure, sports, biography and history whereas
only a small percentage of girls read books of that nature.
Girls tended to read a large percentage of fiction, shifting
from juvenile fiction to novels, garment construction maga
zines, and books on manners.
Most of the pupils who dropped out of school did not
participate actively in school activities. In some instances
this may have been attributed to a failure to adjust, absence
of parental encouragement and the farm-help problem.
There were definite factors which may have accounted for
the drop outs such as educational attainment of parents, vol
untary military service, interest of parents and character of
schools.
Many of the factors associated with dropping out of
school are interrelated.

Parents with high economic status

3^
should have a better attitude toward education, and children
of well educated parents are likely to persist in school.
Poor economic conditions frequently cause ill health. Illhealth was found to be a factor which caused late entrance,
and irregular attendance.

Late entrance caused a lack of in

terest, failure and retardation. It is almost impossible to
maintain that any one factor was solely responsible for pupil
elimination but a combination of several complex operating
factors may have caused pupil elimination.
Numerous families were forced to move from one farm to
another in order to earn a livelihood and frequently moved
out of the school district.
The study revealed that the lower the educational status
of parents the smaller the income. Parents of pupils who
earned the most had been exposed to the most formal educa
tion. (See Table II)
Grimes County, in which the school, George Washington
Carver is situated may be seen on the map. (See Appendix,
Exhibit B). This county is situated in Southeast central
Texas. It is largely rural in population and agricultural in
vocation. Approximately forty per cent of the total popula
tion is composed of Negroes, as may be seen in the following
table:
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TABLE IX
POPULATION OF COMMUNITIES STUDIED

COMMUNITIES

TOTAL
POPULATION

NEGRO
POPULATION

PERCENTAGE

Anderson

1+00

160

1+0#

Roans Prairie

150

60

b0%

Shiro

310

121+

1+0#

6,138

2,1+55

1+0#

Plantersville

200

80

1+0#

Stoneham

100

1+0

1+0#

7,298

2,919

1+0#

Navasota

TOTAL

Grimes County is a fertile farming area, with alluvial
loam and sandy soils suitable for diversified crops.

Pines

are cut commercially as well as post oak, gum and cottonwood
trees.

The mineral of the county include fuller1s earth,

brick clay, lignite, and volcanic ash.

Anderson is the county

seat and a center for retailing and shipping, whereas Navasota
is the main commercial center, and has a creosote timber in
dustry, sawmill and candy plant.
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TABLE X
WITHDRAWALS AND CAUSAL FACTORS

Community

Year

Navasota

19*+5
19**6

S E X
M
F
1
2
1

1
1

Cause
Marriage
Moved away
Voluntary Military Service
Work (Domestic)
Work
Work

Plantersville

1S&-6

Stoneham

19^7
19*f9

1
1

Marriage
Moved away

Roans Prairie

19^5

1
1

Unknown
Work
Voluntary Military Service
Moved away
Retardation
Work

1
1

Work
Work
Work
111 Health

i'

Retardation
Work
Voluntary Military Service
Work
Marriage

19^7

Shiro

Anderson

19b6

19^5
19^6
lQlj.9

2

2
1
1
1
1'
2
1
1
1
2
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SUMMARY AND CONCLUSIONS
This study, inquiring into the effects of social and
economic influences on high school students in Navasota from
19^*5 through 1950, has revealed findings which might prove
of interest to those concerned with the interrelations of
social and economic factors as they bear upon educational
persistence and achievement in high school students. Some
variables compared have shown marked interrelationships,
positive or negative, some little, while others, due to the
possible effects of some unknown factors, have been of small
value in arriving at definite conclusions.
In the study the following high points were noted:
1. The economic condition of the Navasota community
was superior to that of Roans Prairie.
2. The average income of patrons of Navasota was
greater than that of Roans Prairie.
3. Students of Navasota had a higher scholarship
average than did those of Roans Prairie.
b. More students withdrew from school, due to low
economic status than for any other single reason.
5. Navasota ranked higher on all standardized coopera
tive test results.
6. Navasota students graduated at an earlier age than
did those of Roans Prairie.

38
7» The percentage of failing students in one or
more subjects was greater in Roans Prairie than
in Navasota.
Any belief that the public schools are open on equal
terms to all the people is challenged by this study.

A re

lationship was shown to exist between the economic value of
the school site, building and equipment and the social-eco
nomic status of the community in which the school was loca
ted.
Although there was a noticeable difference in ability
and achievement of the students in the two communities, the
difference in achievement was directly proportional to that
of ability.

In the event there were advantages caused by

the difference in home and community influence, these were
probably nullified by disadvantages resulting from this or
from some other cause.

The Liberal-Arts curriculum, which

was pursued by eighty (80) per cent of the Navasota students
and forty-five 0+5) per cent of those at Roans Prairie, was
more difficult than the general curriculum since it included
foreign language and higher mathematics.

This factor might

account for a greater difference in relative achievement
than is shown in the school marks of the pupils of the two
communities.

Social obligations in the form of clubs, part

ies, and entertainments probably consumed more of the stu
dents1 time in Navasota and thereby tended to lower the stu
dents1 marks more than did those in Roans Prairie.
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A comparison of the marks made in Social Studies, which
were required subjects for graduation in either curriculum,
showed that the students in Navasota were superior, in both
the cooperative test and the school mark results. Since
these subjects were taken by all students of both communities,
the results obtained here should, more definitely represent
the difference in achievement of the two social groups.
Some factors contributing to this difference may be the dif
ferential association in homes where better English is spoken
and where home libraries are accessible.
Navasota students graduated at an earlier age even though
they remained in senior high school a greater number of seraesters, and finished school with a greater number of credits.
There were more students in Roans Prairie who failed one or
more subjects than in Navasota, and fewer of those students
made up these subjects in summer school. A large number of
students in the Navasota community who would have graduated
in January remained in school until June, while students from
Roans Prairie community graduated as early as possible.
Ninety (90) per cent of the students in Roans Prairie
took the Liberal-Arts Course, eighteen (18) per cent of whom
applied for entrance into college.

Of the ten (10) per cent

who took the general course, five (5) per cent applied for
college entrance.

Ninety-two (92) per cent of Navasota stu

dents took the Liberal-Arts Course, sixty-five (65) per cent
of whom applied for college entrance. Only a few pursued

1*0
the general course, out of which only nine (9) per cent had
credits sent to college. This is indicative of the vast
difference in opinion obtained in the contrasted communi
ties as to the value and purpose of the curricula offered in
the schools.
More students dropped out of school in the senior year
in Roans Prairie than in Navasota. This may be attributed
to the low financial status of homes represented in Roans
Prairie community.
Economic variables are admittedly not the only
ones operating in withdrawals from school, for a sub
stantial correlation also exists between school leav
ing and general school aptitude. Nevertheless, there
is an opportunity for its most handicapped pupils to
remain in school.1
Since the withdrawals were eleven (11) per cent in
Roans Prairie and one and two-tenths (1.2) per cent in Nava
sota it is evident that the economic conditions in the home
has a great effect on this difference.

It is probable also,

that the curricula offerings had no appeal to encourage fur
ther schooling of the Roans Prairie students.

1. Eckert, Ruth E. and Marshall, Thomas 0. 0&. Cit.,
p.

81+-85*
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RECOMMENDATIONS
The one general problem which seems most important is
the need for realistic evaluation of the program of the high
school in terms of the aims of education to which aims the
officials of the Navasota schools have given some considera
tion*

Experimentation with the school program in an attempt

to come closer to the needs of students is urgently needed*
In view of the findings of this study the following recommen
dations are suggested:
lo That the cost of school buildings and equipment
be commensurate to the needs of the particular
school rather than in relation to the economic
status of the community.
2. That an inventory be taken to determine the in
terests, abilities, and future plans of the students.
3* That a revision of the school program be made in
accordance with the findings of the inventory*
That a definite occupational curricula be offered
for those students who do not plan to enter college.
5* That, in the main, all curricula be based on the de
mands that will be made upon the students after they
have graduated•
6. That the needs of the students be the primary motive
in any revision of the school program.
7. That more wholesome recreation be provided at school
in order to eliminate so many unwholesome forms of
amusement.
8* That students be encouraged to secure jobs during the
summer in order to raise finance and remain in school
during the school term*

APPENDIK

EXHIBIT A
Character Interpretations
The following are interpretations of statistical sym
bols used in this study A
N———————Number of Cases
d—

Deviation

x

Deviation on Vertical Axis

Y

Deviation on Horizontal Axis

2——-—————-Summation
X. Q.

——Intelligence Quotient

M————————Mean
A. M.-

Assumed Mean

(i)

Interval

1, Tiegs, Ernest W. and Crawford, Claude C. Statistics
for Teachers.

EXHIBIT B
LOCATION OF COUNTY IN WHICH SCHOOL IS SITUATED
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GRIMES COUNTY

EXHIBIT C
GRIMES COUNTY MAP

EXHIBIT D
Sample Questionnaire
A SOCIAL AND ECONOMIC SURVEY OF THE WITHDRAWALS OF GEORGE
WASHINGTON CARVER HIGH SCHOOL, NAVASOTA, TEXAS—19^5-1950
A copy of the results of this survey will be placed in the
library of George Washington Carver High School.
Please check the following statements:
1. M

F

Year Graduated

Year Withdrawn

2. Your home community or community nearest you: Shiro_
Roans Prairie

Anderson

Navasota

Stoneham

Plantersville
Parents* occupation: Teacher
Doctor

Seamstress

Clerical
Service

Brick Mason

Barber

Farmer

Ministry
Beautician

Blacksmith

Semi-skilled Laborer

Auto Mechanic
Domestic

Skilled Laborer

Unskilled Laborer

Others
If. Home ownership: own home

rent home_

Approximate value of home if owned
Monthly cost of rent if renting
5. Parents* Yearly Salary:
^

_

Below $*+00
p+00 - 600
600 - 800
800 -1000
1000 -1200

1200
l^fOO
1600
1800
Over

-

l*f00
1600
1800
2000
2000

6. Parents' highest educational status:
Father: Did not attend school
High School

Elementary school_
College

Mother: Did not attend school
High School

Elementary school.
College
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